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Whole School English Plan 

1.  Introductory Statement and Rationale  

 (a) Introductory Statement  

This revised Whole School English Plan was drawn up in consultation with the staff of Rylane National 

School.  This revised plan also takes into account the recommendations of the National Literacy and 

Numeracy Strategy which states that: “Literacy includes the capacity to read, understand and critically 

appreciate various forms of communication including spoken language, printed text, broadcast media, 

and digital media”.   (The National Literacy and Numeracy Strategy)  

(b) Rationale  

In Rylane National School, we are committed to the holistic development of all pupils and we see 

language as being a key component in the each child’s development. In developing this whole school plan 

for English, our hopes are:  

a. To benefit the teaching and learning of the English Curriculum in our school  

b. To create and implement a core curriculum in the areas of reading writing, oral language, poetry, 

spelling, phonics and handwriting. 

c. To conform to principles of learning outlined in the Primary School Curriculum.  

d. To ensure consistency, development and continuity in our approach to the teaching of all aspects 

of English throughout the school. 

2. Vision and Aims 

(a) Vision:  

The Primary Language Curriculum sets out an image of children ass communicators, readers, writers, 

and thinkers, and a vision and understanding of primary classrooms as places where children are enabled 

to progress at their own pace in environments and relationships which are supportive, engaging and 

inclusive. In keeping with this vision set out in the new Primary Language Curriculum, our intention at 

Rylane National School is to develop our student’s abilities in relation to the areas of communication, 

reading, writing and thinking. In seeking to do this we will strive to deliver teaching which enables our 

students to progress at their own pace in environments and through relationships that are supportive, 

engaging and inclusive. (Primary Language Curriculum p. 12) 

(b) Aims  

This plan has been drawn up in accordance with the Primary Language Curriculum with the intention of 

setting out our approach to language learning in Rylane National School. The Primary Language 

Curriculum sets out an image of children ass communicators, readers, writers, and thinkers, and a vision 

and understanding of primary classrooms as places where children are enabled to progress at their own 

pace in environments and relationships which are supportive, engaging and inclusive.  

We endorse the aims of the New Primary Language Curriculum, which are presented in three groups: 

focusing on children and their lives, children’s communications and connections with others, and 

children’s language learning and development. The more specific aims outlined within these groups, 

which we will strive to fulfil at Rylane National School  are as follows:  

 

 

Children and their lives 

Through engagement with the Primary Language Curriculum we at Rylane National School aim to:  

 Enable children to build on prior knowledge and experience of language to enhance their language 

learning. 

 Encourage children to embrace Irish positively, and promote our Irish identity through use of the 

Irish language. 

 Encourage children of different languages and cultures to be proud of and share their heritage. 

 Recognise the wide variation in experience, ability and language style that children bring to 

language learning in school as a first step in enabling them to engage in relevant and meaningful 

communicative relationships.  



Children’s communications and connections with others 

Through engagement with the Primary Language Curriculum we at Rylane National School aim to:  

 Embrace children’s uniqueness by nurturing their appreciation of their home language, their 

understanding of language and diversity, and their ability to use different languages, gestures and 

tools to communicate with people in a variety of contexts and situations.  

 Encourage and enable children to communicate effectively in both the first and second language 

of the school and to communicate in their heritage language for a variety of purposes.  

 Enable children to fully engage with and enjoy a wide range of relevant and meaningful linguistic 

and communicative experiences with peers and adults.  

Children’s language learning and development 

Through engagement with the Primary Language Curriculum we at Rylane National School aim to:  

 Promote a positive disposition towards communication and language by fostering within children 

a lifelong interest in and a love of language learning for personal enjoyment and enrichment.  

 Broaden children’s understanding of the world through a rich variety of language experiences and 

through fostering an awareness and appreciation of other languages and cultures in an enriching 

learning environment.  

 Enable children to use language imaginatively and creatively and to appreciate its aesthetic 

aspects. 

 Encourage children to engage personally with and think critically about a broad range of spoken, 

gesticulated, written and multimodal texts.  

 Support children to develop their literacy skills and enable them to progress at their own learning 

pace in oral language, reading and writing. 

 Nurture within children an awareness of language, allowing them to appreciate and understand 

the content and structure of languages.  

                                                                                         (Primary Language Curriculum, p.12/13) 

 

Broad Objectives and Methodologies 
The following are the broad objectives for the three strands of oral Language, reading and writing and the 

methodologies being used to meet these objectives.  

 

 

3. Oral Language Objectives 

The aim of this plan is to provide a structured, sequential programme for teachers which will enable 

children to: 

A) Gain pleasure and fulfilment from language activities e.g. Aistear themed language 

B) Develop the capacity to express intuitions, feelings, impressions, ideas and reactions in response to 

real and imaginary situations through talk and discussion, and the development of ideas. 

C) Develop fluency, explicitness and confidence in communication. 

D) Develop listening skills, language conventions, vocabulary, aesthetic response and language 

manipulation abilities. Appendix 1: Vocabulary 

 

4. Oral Language Methodologies 

 

Approach to Oral Language:   

The schools agreed approach to Oral Language will draw on three areas of content:   

Discrete Oral Language 

 Form, structure, use of language and grammar are addressed during Discrete Oral Language time.  Some 

of the discretionary curriculum time may be used for this.  Children are encouraged and taught to use 

correct pronunciation, grammar etc. when speaking. Discrete oral language will be  addressed using 

curriculum objectives as guidelines e.g. introducing oneself and others;  greeting  others and saying good-

byes;  giving and receiving messages; discussing world news,  using the  telephone;  making requests for 



information;  giving directions;  expressing appreciation;  welcoming visitors;  making a complaint;  

expressing sympathy etc.   

Bearing in mind the context of the school, most children tend to be confident with the use of language.  

The extension of their language capabilities is a priority and the provision of challenges is of 

paramount importance. However new entrants who come from different cultural and socio-economic 

backgrounds often require additional assistance.   

This timetabled oral language activity (ref. below) and will address the objectives that are not 

being addressed thoroughly in an integrated fashion.   

 

 Integrating Oral language through the Reading and Writing Process   

The following oral language activities and skills will be developed through the teaching of reading  and 

writing - comprehension strategies, language experience approach, brainstorming at the  pre-writing 

stage, peer-conferencing and conferencing with teacher, children in author’s chair, use  of novel, writing 

process, etc.      

 

 Integrating Oral language across the Curriculum  

 The following oral language skills will be targeted in an integrated way e.g. describing skills in Visual 

Arts, listening skills in Music and PE, turn taking, expressing opinions, media study in SPHE.  Planning 

oral language across the three strands ensures that these three areas of content are adequately addressed.   

  

 In planning for oral language across the strands, the following contexts are utilised: 

 ● Talk and discussion  

 ● Play and games   

 ● Story   

● Improvisational Drama   

● Poetry and Rhyme  

There is an emphasis on classroom organisation and methodologies that provide children with an 

opportunity to learn the form and structure of language and to use language discursively through 

questioning and for coherent expression. Teachers will incorporate a variety of organisational settings 

into the teaching and learning for development of Oral Language such as pair work, group work, whole 

class discussion, formal and informal debates and circle work. Resources are currently being used in our 

school include the following Programme: Rainbow English Programme and Aistear. 

5. Reading Objectives 

The aim of this plan is to provide a structured and sequential programme for teachers to enable children 

to: 

A) Develop reading fluency through print awareness, phonemic awareness, word identification 

strategies, and sight vocabulary.  

B) Develop their comprehension and analytical strategies  

C) Expand their understanding and usage of grammar, syntax and punctuation.  

D) Develop their appreciation of the richness and diversity of reading material. 

E) Experience the pleasure and fulfilment to be gained from reading.  

 

6. Reading - Methodologies 

Approach to Reading:    

In our approach to reading, we consider the following:   

● The children’s general language development  

● The central role of phonological and phonemic awareness  

● The planning of book related events such as book fairs and Write A Book 

● The involvement of parents in children’s reading  

● Visit from an author   

● Visits from the mobile library.   



These approaches will be recognised at all stages of children’s acquisition of reading i.e. from 

the emergent reader, to the instructional reader and to the independent reader.    

 

  

 

Print-Rich Environment    
We are very conscious of the importance of a print-rich environment throughout all classes and a  variety 

of examples of a print-rich environment are evident in our school including big books in a range of 

genres, picture books, independent reading books, charts of poems, songs and rhymes,  labels and 

directions,  name charts, written materials produced by the children,  jobs chart,  timetables, word charts, 

magnetic surfaces and magnetic letters, notice board (messages for  children to read including Green 

School Board), charts of days, months, seasons and festivals,  calendars, theme charts, environment print 

in the neighbourhood, etc.          

  Basic Sight Vocabulary  

  Basic sight vocabulary is an important component of the language base the child needs 

before embarking on a structured reading programme. It will be acquired from a number of sources, 

such as language experience material, large-format books, environmental print, labelling, flash cards, 

noticeboards (Green Schools, Active Schools, Well Done Wall, Maths Language Display and 

Achievement Tree), etc.  Sight vocabulary will be developed through selecting common words, core 

words, and words from the reader, high interest words, Dolch list, and social sight vocabulary. Suggested 

list of Sight words can be viewed in our school Phonics plan. (Appendix 1)  

Phonological Awareness    

Phonological awareness will be developed through:   

 Syllabic awareness – syllabic blending, syllable segmentation, syllable counting and syllable 

isolation.  

  Onset and rime – nursery rhymes and rhyming poems, detecting rhymes in stories, rhyme 

judgement, rhyme generation.   

  Phonemic awareness – identify initial sound – final sound  - medial sound;         

- Phoneme blending     

- Phoneme deletion   

- Phoneme isolation   

- Phoneme substitution   

- Phoneme transposition    (Appendix 1)    

 Reading Fluency    

The primary strategies recognised in this school to enable children to identify words are their knowledge 

of letter-sound relationships (grapho/phonic cues), their experiences and understanding of the world 

(meaning or semantic cues) and their knowledge of the forms of language (syntactic cues).   

From the outset, children are encouraged to look at letters in words, the shape of words, for letters they 

recognise, to sound out letters that they know, to look for little words in big words etc. 

Other strategies used with the children every day are encouraging the children to look at the shape of the 

word, look for small words, breaking the words into syllables etc. The Literacy Lift Off programme is 

employed in blocks in classes from Junior Infants up to Second Class. 

The phonics programme used in our school is spiral in nature and was devised by the S.E.T. in 

consultation with the staff (Appendix 1) In order to develop reading fluency among our children, class 

teachers are encouraged to facilitate daily reading activities such as Accelerated Reader and D.E.A.R. 

(Drop Everything And Read) Time. 

Comprehension Skills      

The comprehension skills that will be developed through language activity in our school include analysis, 

synthesis, inference, deduction, summarisation, evaluation and correlation.  Teachers explicitly teach a 

number of strategies that relate to both factual texts and fictional texts including scanning, skimming, 

search reading, KWL, reflective reading, brainstorming and categorising, sequencing, predicting etc. by 

modelling the language and process for children.  Comprehension skills are developed through oral and 



written work with an emphasis on meaningful discussion.  We use Martin Gleeson’s “Building Bridges of 

Understanding” as our reference (Appendix 2) 

Reading Material      

We aim to use a variety of reading material such as big books, class readers, parallel readers, poetry 

anthologies, class novels etc. Big books are used to expose children to reading in order to develop their 

receptiveness to language. It also provides children with an opportunity to talk about reading and expose 

them to the conventions of print. The class reader is used to develop reading skills such as word attack 

skills, dictionary work, comprehension, information retrieval skills etc. Teachers ensure that their use of 

questioning on the class reader is differentiated to cater for the varying needs within the classroom. 

Parallel readers serve to give children the opportunity to read independently at their level to ensure they 

view reading as an enjoyable activity, to develop fluency and heighten their self-esteem. We endeavour to 

select reading material that lends itself to group/individual recitation and to emotionally and 

imaginatively engage in activities such as character development, discuss why they chose a particular 

text, respond to material read through drama, art and music etc. We have adopted a variety of approaches 

such as collaborative reading, independent reading, group reading, whole class approach etc. and we aim 

to strike a balance throughout the year. The S.E.T. (Special Education Teacher) supplements the reading 

programme by implementing early intervention programmes during the year, devising the phonics and 

phonological awareness programme in consultation with staff etc.  

Strategies that we have implemented to improve reading fluency and comprehension in our school are as 

follows:  

Literacy Lift-off  

This is a 6 week intensive reading programme which runs from Junior Infants to 4th Class annually, using 

the PM + set of books (both fiction and non-fiction).  

  

Dear Time 

Children are given opportunities to select reading material and read for pleasure for a sustained period 

during the day.  

 

 

School /classroom Library 

All children have access to an in class library from which they are free to pick books which are of interest 

to them.  Children arealso encouraged to bring in books from home that they are interested in.  

  

7. Writing Objectives 

 

The aim of this plan is to provide a structured and sequential programme for teachers to enable children 

to:  

A) Write clearly, correctly and fluently. 

B) Use a wide range of vocabulary. 

C) Use grammar and punctuation appropriately.  

D) Write in a variety of genres encompassing differing styles, purposes, audiences and levels of 

formality.  

E) Experience opportunities to develop presentation, editing and publishing skills.  

F) Engage in collaborative writing experiences.  

G) Edit and redraft writing. Use code system to edit and self-correct work.  

H) Develop a high standard of penmanship.  

 

8. Writing - Methodologies 

  The Process of Writing  

The school’s approach to writing concentrates on the writing process in order to develop the child’s 

expressive and communicative abilities.  Through the process of writing, children will explore a selection 



of independently-chosen topics, through a variety of genres for different audiences within a whole school 

that values children’s writing.     

 Fostering the Process of Writing  

 The school will provide opportunities for children to write for real purposes and real 

audiences, recognising that drafting, editing and redrafting are at the heart of the writing process.     Free 

writing will be used to enable the children to become independent writers. Teachers will go through the 

PDST’s Seven Steps to Teaching Writing as they seek to develop children’s writing abilities in a number 

of genres. Each teacher has a copy of the PDST booklet on writing genres.    

 Genres of Writing   

The purpose of the writing and the audience for whom it is written will determine the genre.   We teach 

genres appropriate to each class level from 1st Class onwards. In Rylane National School we place 

emphasis upon the following genres:    

 Recount Writing – e.g. school trip 

 Report Writing – e.g. factual life history of a butterfly or book review 

 Explanatory Writing – e.g. how a volcano is formed 

 Procedural Writing – e.g. rules, directions and recipies 

 Persuasive Writing – e.g. debate 

 Narrative writing – e.g. writing a book or story 

 Letter Writing 

 Writing to Socialise 

In teaching the genres of writing, the children will encounter the genres through reading/being read to, 

teacher modelled writing, shared writing, guided writing, leading to independent writing.  

 

Poetry  

  In order to develop the child emotionally and imaginatively, we will encourage children to write 

a variety of poetry.  Children will be given the opportunity to work as a whole class, in groups and  pairs 

as well as individually when writing poetry and the writing of different types of poems will  be modelled 

e.g. Limericks, acrostics, Cinquain, riddle poems, rhyming poems, pyramid poems.  However this list is 

to be added to during the year by each class teacher in order to cater for children’s needs and interests.    

 Handwriting   

Good habits in handwriting are developed at an early stage e.g. posture, paper position, pencil grip (3Ps). 

At infant level, the teacher demonstrates on board for the month of September. As and from September 

2020, all classes from Junior Infants to Sixth Class have begun using the “Go With The Flow” Cursive 

Handwriting Programme by Brendan Culligan. Pre cursive script to be used in infant classes with cursive 

writing being introduced from senior infants upwards. The senior infant class teacher will decide when 

the class are ready to start this once the first school term (Sept – Christmas) has passed. Children in 4th 

class will be given an opportunity to obtain a pen licence. Children are not permitted to use tippex. 

Instead they cross out the word and write the correct word above or beside the error.  

Spelling  

 In Rylane National School we recognise that spelling must be viewed as a fun activity by the children, 

and we acknowledge that spelling activities must be written, as oral spelling is of little value on its own.  

We understand that mastering spelling is a developmental process and when children attempt to master 

the complexities of English spelling they go through a number of overlapping developmental stages:  

 Using sound-letter relationships 

 Using pattern 

 Using meaning 

We also believe that spelling must never be a barrier to children’s writing. While we do not want 

to dampen a child’s enthusiasm to write, we will endeavour to promote accurate spelling.  To this end we 

are very conscious of the value of invented/approximate spelling as it allows children to self-correct their 

attempts as they move through the different stages.  “However direct instruction can be of benefit to those 

who fail to spell accurately, particularly children who find it difficult to develop literacy.  Direct 



instruction in spelling should be undertaken in the context of reading and writing and should be guided 

by information derived from the children's approximate spelling.”  (TG. P85, 1999 English Primary 

Curriculum) The convention of spelling will be achieved progressively through a multidimensional 

approach.   

This will include:  

 Linking spelling with the development of phonological and phonemic awareness 

 Linking spelling with onset and rhyme 

 Building up a bank of commonly used words 

 Having a rich experience of environmental print 

 Compiling word walls and personal word banks e.g. personal names, local place names, seasonal 

words etc.  

 Using dictionaries and thesauruses  

 Becoming familiar with common spelling rules 

 Accepting approximate spelling in creative writing. 

 Using strategies such as: 

1. Predict, look, say, cover, write, check  

2. Mnemonics  

3. Rhythm and rhyme  

4. Creation of word searches  

5. Aide memoires  

6. Spelling buddies  

7. Breaking words into syllables  

8. Exaggeration of the word  

 

 Spelling tests will occur each Friday with students in 1st – 6th class. These tests will be based upon the 

spelling programmes currently being used in our school, namely Spellbound.. Infant classes also use Jolly 

Phonics.  

 

Use of Dictionaries  

Dictionaries will be used from Third Class. Formal time will be devoted to teaching the children how to 

use a dictionary correctly. For this purpose, a child friendly dictionary will be selected and provided by 

the school.  

5th and 6th Classes will also have some class copies of a more sophisticated dictionary, and pupils will be 

encouraged to use these.      

Grammar and Punctuation    

We aim to teach grammar and punctuation in the context of the children’s own writing and/or reading and 

we emphasise the oral aspect of teaching. (Appendix 7) 

 

 

 

 

 

 

 

 

 

 

 



Curricular Planning 
9. Language 

The two fundamental principles of the English language curriculum are:  

 

 Children learn language and learn through language (Curriculum p. 3) 

 Language learning is an integrated process in which it is difficult to separate the functions of oral 

language, reading and writing. For example a lesson in oral language may have related activities 

in reading and writing and may also address a number of strands e.g. competence and confidence 

in using language and developing cognitive abilities through language (Curriculum p.2) 

  

The three strands of Oral language, Reading and Writing, as outlined in English: Additional Support 

Material (2005), remain unchanged as do all of the content objectives. The content objectives for each 

strand are represented under two categories: development and skills.  

10. Strands and Elements 

Across the strands of oral language, reading and writing, the elements describe essential language 

learning. Each element has a set of Learning Outcomes, which describe important language learning in 

terms of concepts, dispositions and skills.   

The elements of language learning across each of the strands are:  

 

1. Developing communicative relationships through language 

2. Understanding the content and structure of language 

3. Exploring and using language 

 
 

 

 

 



Elements   Oral language   Reading  Writing  

Communicating  Engagement, listening 
and attention 
(intentionality, verbal 

memory) Social 
conventions and 
awareness of others 
(relevance, turn-taking, 

extra and paralinguistic  

skills)   

Engagement  

(intentionality) 

Motivation and choice 

(relevance)   

Engagement  

(intentionality) 

Motivation and choice 

(relevance, purpose, 

audience)  

Understanding   Sentence structure and 

grammar (syntax, 

morphology) 

Acquisition and use of 

oral vocabulary 

(semantics, verbal 

memory, articulation 

skills) Demonstration 

of understanding 

(semantics)  

Conventions of print 
(meaning and 
interpretation of  

text/illustration)  

Phonological and 
phonemic awareness 

Phonics and word 
recognition  
(alphabetic principle, 
word identification 

strategies)  

Reading vocabulary  

(semantics)   

Conventions of print 
and sentence structure 
(syntax)  

Spelling Vocabulary  

(semantics)  

Exploring & Using  Requests and questions 

Categorisation 

Retelling and 

elaborating (narrative 

text and response) 

Playful and creative 

use of language 

(aesthetic dimension of 

language) Information 

giving, explanation and 

justification 

(expository text) 

Description, prediction 

and reflection   

Purpose, genre and 

voice (awareness of 

author’s purpose) 

Comprehension 

(comprehension, text 

organisational structure 

and fix-up strategies 

Fluency and self-

correction (accuracy, 

fluency and meaning)   

Purpose, genre and 
voice (sense of voice, 

aesthetic dimension of 
text) Writing process 
(using processes, 

structures and language 
register) Response and 
author’s intent author’s 
purpose and 

responding)  

Handwriting (legibility)   

 

 
 

 

11. Planning, Teaching and Assessing for Learning 

The Primary Language Curriculum helps teachers to support children’s language learning and 

development through the process of planning, teaching and assessing for learning in English. Four parts 

(components) of the Primary Language Curriculum work together to support teachers’ planning, teaching 

and assessment for language learning: Learning Outcomes, Progression Continua (Appendix), Examples 

of children’s learning and development, and Support Material for teachers.  

  

Together, the Learning Outcomes and the Progression Continua provide important reference points for 

teachers to plan for, and make judgements about, children’s language learning. Three tracker children will 



be selected to represent the three different levels in the classroom, enabling teachers to decide on the next 

steps in teaching and learning to help children progress in English.  

12. Assessment and Record Keeping 

Assessment is integral to the teaching and learning process. We consider all the different assessment tools 

we use very valuable:  

 Teacher observation 

 Teacher designed tasks and tests 

 Running records 

 Free Writing 

 Work samples, reports and portfolios 

 Diagnostic Tests e.g. Early Literacy, Neale Analysis of Reading, Schonell Reading Test 

 Standardised Tests 

Junior Infants – Bellfield Test 

Senior Infants – MIST (Middle Infant Screening Test) and Drumcondra Early Reading Test. MIST 

is administered in February while Drumcondra is administered in May.  Children in Senior Infants who 

score below a certain level are required to complete the Drumcondra Diagnostic Test.  

1st - 6th Classes - Drumcondra – Reading Test  and Drumcondra Spelling Test are administered in May. 

     

The Drumcondra Reading Test is given to all classes from Senior Infants to 6th class at the end of 

May each year.    

The Drumcondra Spelling Test is given to all classes from 1st – 6th at the end of May each year.  

 Each of these has a contribution to make in helping to monitor individual children’s rates of progress and 

levels of attainment as they engage with the language curriculum and by using the information provided 

in them, we can build up a profile of each child as they progress through the school.  An analysis of the 

results of the Drumcondra is conducted each year. Results of this test are also given in the summer 

reports. Scores are discussed and explained to parents at the formal Parent/Teacher Meetings in 

November.    

 Assessment of Learning as evidenced in test results will inform Assessment for Learning, 

thus ensuring that areas of weakness are given priority. Results are analysed on an individual, class 

and whole school basis. They are also discussed at staff and Board of Management meetings.  Results of 

all standardised tests are kept on file by the Principal who is the S.E.T. Coordinator.  

 

13. Children with Different Needs 

 All mainstream teachers are aware of the need to differentiate within their classes. 

 Teachers work in collaboration with the S.E.T. team to ensure the needs of each child is met. 

 For those children who have a psychological report or allocation of low incidence hours, every 

effort is made to ensure the class teacher works to recommendations given.  

 Where a child is entitled to an S.N.A., great attention is given to ensure integration into the 

classroom/school environment both socially and academically.  

 A collaborative approach is taken in drawing up of School Support Plans. 

 Access to school and class library  

 E.A.L. students are supported by the S.E.T., using visual cues where appropriate. 

 Parental participation in school life.  

 Stimulation for Exceptionally Able Pupils to include mind mapping, hypothesis and new learning 

opportunities. Such pupils are supported by S.E.T. team 

  

14. Equality of Participation and Access 

All pupils are given the opportunity to:   

 Participate in class discussion, presentations, projects and activities relating to competitions 



 Participate in all reading activities, have access to the library and avail of all books in the school 

which are deemed age appropriate and non-sexist. 

 Avail of, and use all resources in the school related to literacy, including ICT.  

 Participate in all writing activities. 

 Have access to services, facilities and amenities in the school environment.  

 We encourage gender awareness through promoting consideration of the roles associated with 

men and women in literature, the media, advertising, elections etc. as well as consideration of the 

language associated with such roles.  

Organisational Planning 
15. Timetable 

 Curriculum allocation hours to language  

 In the infant classes, 6.5 hours per week are allocated to language. Discrete oral language 

permeates the entire school day.  

 In 1st-6th classes, 8.5 hours per week are allocated to language. Particular attention is paid to 

specific language related to each individual subject.  

 The process of language development is also supported through integrated activities, cross 

curricular approach and thematic topic work.  

16. Resources and ICT 

 Each classroom is equipped with an interactive whiteboard 

 Teachers also have access to digital cameras, CD Players, iPads,  DVDs and resources books 

 S.E.T. resources are located in a central location adjacent to the S.E.T. team 

We are aware of the value of ICT in the teaching and learning of English by contributing to  the print-rich 

environment, in supporting the development of word identification, spelling  and other reading skills 

through reinforcement software, the Internet and reference books  available in CD-ROM. We are very 

aware of the value of content-free software e.g.  Microsoft Word, in enhancing the process writing 

approach advocated in the curriculum and children in our school are encouraged to publish their work 

using ICT in order to enhance the standard of presentation of their work, giving them added pride in the 

final product.   

17. Individual Teachers Planning and Reporting 

 Each teacher follows the guidelines of the whole school English Plan 

 Weekly/Fortnightly/Termly/Yearly plans are prepared by each teacher. 

 A cúntas míosúil is submitted to the Principal where it is kept on file.  

18. Staff Development  

 

 Teachers are encouraged to attend courses available online and in Educations Centres.  

 Teachers are encouraged to share their expertise gained at such courses. A strong collaborative 

ethos exists among the staff.  

  

19. Parental Involvement - Home School Links 

  The school recognises that parents are the primary educators and that they play a crucial role in the 

language development of their children. This plan and the Curriculum documents are available for parents 

to inform them of the programme for English and the new Literacy Strategy. Children are encouraged to 

discuss the content of their homework.    

 Parents are made aware of the central importance of oral language in the learning process. 

 Parents are made aware of the importance of involving children in purposeful language activity. 

Parents could assist their child’s oral language development by discussing the school day with 



their child, taking an interest in what they are learning and talking with their child on a nightly 

basis.  

 Parents can support their child’s reading e.g. paired reading, shared reading, storytelling, reading 

environmental print, ICT Programmes, homework – hearing reading and talking about reading, 

involvement with the school library, local library, book fairs, World Book Day, Literacy Week 

etc.  

 The school can support parents in accessing suitable reading materials by giving them information 

about the local library.  

 Information will be shared with parents through general meetings, discussion at parent teacher 

meetings, the schools newsletter, and school website.  

 

 

21. Community Links 

 The following members of the community can become involved in supporting the schools 

language programme: Nurse, Doctor, Garda Síochanna, Fireman, Lollipop Lady, Local Coaches, 

St. Vincent de Paul, other local charities as well local musicians, writers etc. (where possible). 

 Link with mobile library every 2 weeks thoughtout the year.  

 Visits from past pupils who share their experiences. 

 Visits from drama companies and story tellers who put on performances for the children in the 

school.  

 Visits froom visiting Drama teacher for a term each year.  

 

Success Criteria 

The success criteria of this Whole School English Plan is one which needs to be evaluated over a period 

of several years. Among the items which will be considered when seeking to identify if objectives have 

been met are the following:  

 Evidence of teacher preparation having been based on this plan. 

 Evidence that the procedures in this plan have been consistently followed. 

 Evidence that all children have achieved a degree of progression along the milestones during the 

year.  

 Results from the MIST, Drumcondra Spelling Tests and Drumcondra Reading Tests will be 

considered valuable means in giving an overall view of progress but we must bear in mind that 

they are only a partial representation of progress.  

 The observation skills of the class teachers and S.E.T. teacher are a major indicator of success, 

particularly in the area of oral language – which in itself is difficult to evaluate as each child may 

be developing at his/her own rate. 

 

Implementation  

 (a) Roles and Responsibilities  

This plan will be developed, implemented and supported by the Principal, all staff members, parents and 

pupils.  

(b) Timeframe 

This revised plan is currently being implemented and will be reviewed at regular intervals.  

Review 

 (a) Roles and Responsibilities 

 An informal review will take place at planning meetings/staff meetings by class teachers at different 

levels.   
(b)Timeframe   



A formal review will take place after a period of four years and will be the responsibility of 

the Principal.  

Ratification and Communication  

 

Signed: Fr. Peadar Murphy P.P.                                               Date: 22nd June 2021 

 

 Chairperson B.O.M.   

 

Signed: ______________________                                          Date: 22nd June 2021 

 Principal.    

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
APPENDIX 1      



Rylane National School  

Phonics Plan 
 The following plan was developed in Rylane National School to aid the teaching of phonics. It is split 

into each class from Junior Infants to Sixth Class.  The Phonics plan for each class includes the revision 

of the plan from the previous years. It was developed using the phonics tools and resources that are 

already at our disposal here at Rylane National School and other outside resources. 

 

 

Junior Infants 
The following is a selection of the rhymes that can be used in the Junior Infant Class:  

The emphasis in Junior Infants is on oral expression of the rhymes.  

1. Baa Baa Black Sheep                                                                       11. Jack and Jill  

2. Boys and Girls Come out to play                                                  12. Jack Be Nimble 

 3. Bye baby Bunting                                                                           13. Little Bo Peep  

4. Diddle Diddle Dumpling                                                                 14. Little Boy Blue  

5. Ding Dong Bell                                                                                  15. Little Jack Horner  

6. Handy Pandy                                                                                     16. Little Miss Muffet  

7. Hey Diddle Diddle                                                                            17. Little Polly Flinders  

8. Hickory Dickory Dock                                                                      18. Little Tommy Tucker  

9. Higgledy Piggledy My Black Hen                                                   19. Lucy Locket  

10. Humpty Dumpty                                                                            20. Mary had a Little Lamb  

  

Aligned with this, the following are taught:  

➢ Syllabic segmentation (clapping out syllables etc...)  

➢ Rhyming (e.g. cat, hat, mat etc...) 

 ➢ Beginning, Medial and Ending games in relation to phonemes in words (Sounds Abound P72-127)   

Jolly Phonics:   

We use the “Jolly Phonics” programme in Rylane National School. In Junior Infants, the following letter 

sounds and letter names are taught (in this order): 

 Group 1 – s, a, t, i, p, n  

Group 2 – c/k, e, h, r, m, d   

Group 3 – g, o, u, l, f, b  

Group 4 – ai, j, oa, ie, ee, or  

Group 5 – z, w, ng, v, oo 

 Group 6 – y, c, ch, sh, th  

Group 7 – qu, ou, oi, ue, er, ar  

  

The teaching and identification of these individual sounds or phonemes leads to the Junior Infants seeing 

that these phonemes put together, make up words. We will look at simple words identifying the phonemes 

in each word – the first, the last and the middle sounds.  

We develop their listening skills in identifying the sounds in words. If they can identify the sounds and 

blend them to hear the word, this is a bonus. Examples of simple CVC words are as follows: 

 ➢ cat, mat, rat, hat, bat, fat, sat, pat,  

➢ gap, tap, map, nap, gas  

➢ wag, bag, rag, sag, nag                              Medial “a” sound  

➢ Sam, Pam, ham, ram, mad  

➢ ran, man, can, tan, fan  

➢ men, pen, hen, Ben, Jen  

➢ jet, vet, get, wet, pet  

➢ leg, peg, beg, Meg, web                           Medial “e” sound  

➢ fed, bed, ted, wed, red  



➢ yes, vex, hem, let, ten  

➢ sip, hip, lip, pip, nip  

➢ mix, six, fix, him, Tim                                  Medial “i” sound  

➢ hit, pit, sit, kit, bit  

➢ big, wig, fig, rib, lid  

➢ hop, pop, top, box, fox  

➢ tog, dog, log, bog, jog  

➢ rot, dot, cot, tot, hot                                   Medial “o” sound  

➢ sob, cob, rob, hob, mob  

➢ tom, on, rod, cod, nod  

➢ up, pup, cup, run, gun  

➢ hut, cut, put, but, nut  

➢ tug, rug, mug, jug, bug                               Medial “u” sound  

➢ run, gun, sun, bun, fun 

 ➢ rub, tub, cub, bud, mum  

The emphasis in Junior Infants is on the oral and the aural (listening and hearing).   

 Dolch List: The following sight words are to be taught to Junior Infants 

A an I in is it of that the to 

was all as at be but are for have had 

his not on one said so they we with you 

he          

 

Senior Infants 
The following is the programme for phonics in the Senior Infant class: 

 ➢ Revision of Junior Infants rhymes and the addition of a selection/all of the following rhymes.  

 1. Mary Mary Quite Contrary                                           6. Ring a Ring of Roses  

2. Pat a cake Pat a Cake                                                      7. Rock a Bye baby  

3. Peter Peter Pumpkin eater                                            8. Sally go round the sun  

4. Polly Put the Kettle on                                                    9. Sing a song a six pence  

5. Pussy Cat Pussy Cat where have you been                 10. Wee Willie Winkie  

Also included in this are the various activities with the rhymes in PAT Introduction e.g. sequencing 

activities.  

Letter Sounds – joining a vowel to a consonant : CV  

ba ca da fa ga ha ja ka la ma na pa qua rasa ta va wa ya za 

 be ce de fe ge he je ke le me ne pe que rese se te ve we ye ze  

bi ci di fi gi hi ji ki li mi ni pi qui ri si ti vi wi yi zi  

bo co do fo go ho ko lo mo no po quo ro so to vo wo yo zo  

bu cu du fu gu hu ju ku lu mu nu pu qu ru su tu vu wu yu zu  

Letter Sounds – adding a final consonant to the above step : CVC  

Following on from the step above, add a consonant to the end e.g. ba-t, di-d, fu-n,   

New sounds: (Tricky Sounds) 

 ai  ch  sh  th  oo  ee  oa  or  ou  ow  ng  

 er  ar  ie  oi  oy  ue  ck  wh  ph  er  ur  ir  ew  ay (magic e)  

Dolch List: the following sight words are to be taught to Senior Infants: 

about an back be before big by call came can 

come good did do first from get go has her 

here if into just like little look made more me 

much my no new now down     

 

First Class 



The following is the programme for phonics in First class:  

➢ Revision of Junior Infants & Senior Infants Phonics Programme   

New Sounds: The diagraphs -  sh/wh/th/ch/ck/ng 

The following words families will be taught: -ack -ash -ell -ice -ing -ook -ad -at -en -ide -ink -op -ake -ate 

-ent -ill -it -ump -all -ay -et -in -old -ee -oo -oa -ow -ay -igh -ea -hy -aw -or     

The following initial consonant blends: pl st sm fl str tr dr sp  

 Silent e:  The vowels with the letter between them – this is called the silent “e” where the e at the end of 

the word is never sounded.       

Long a/ silent e:  e.g. gate, mane, cake, bake, came, Jane, late, spade, lake, same, tale, whale      

Long i / silent e:  e.g. tide, hide, slide, inside, time, wide, shine, size, pipe, while, ride, five. 

 Long u sound:– ew sound e.g. few, new, dew, drew, threw, screw, stew R controlled diagraph patterns – 

ar, er  

Long and Short e  

Short a  

Dolch List: Revision of the words already been covered in Junior and Senior Infants the following sight 

words are to be taught to First Class:  

said might keep could good took number did head much 

large didn’t try eyes things thought money hands three against 

without sure looked feet by own time why something long 

heard next place across every  told line far today while 

people saw more change       

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Second Class 



 
The following is the programme for phonics in Second class: 

 ➢ Revision of all phonics to date 

 
 
The following words families will be taught: 

-ace -amp -ate -ick -ink -ope 

-ack -ank -eat -ide -ipe -ought 

-ake -ash -est -ight -ock -ush 

-ame -atch -ice -ine -ool -y sound 
 
 

Short vowel sounds – a (apple), e (jelly), u(up), o(dog) and i(ink) 
 
Silent e: 
 
Revision of _a_e e.g. gate, _i_e e.g. tide 
 
Do the following: long vowels 
 
● Long o / silent e e.g. hope, lone, alone, stone, spoke, drove, bone, smoke, rose, nose 
 
● Long u / silent e e.g. tune, use, cute, June, cube, mule, Duke, amuse, flute, brute 
 
● Long e / silent e e.g. here, mere, these, even, scheme, evening, scene 
 
● Long i sound – ie, i_e, igh, y, (tried, hide, night, fly) 
 
● Long a sound – ai (pain), ay (tray), a_e (hate) 
 

- the following word families: 
 

-ad -ail -an -each -eal -ean 

-ain -ale -ap -eak -eam  

 
 

- the Magic “e” words. 
 

Initial Consonant Blends: 

st tr dr tw sl pl fl sp 

tw tr th sn sch pl cl -qu 

fr bl gl shr sk sl cr br 
 
 
● Prefixes – un, dis, in, re, pre, mis, im 
 

● Suffixes – ful, ness, less, ous, er, ment, y,  

 

Additional areas to be covered: 

 

C followed by e, i or y makes an s sound – city, cent, cyan 
 

● G followed by e, i or y makes a soft g sound – giant, gel, gypsum 
 

● Gh sound (silent f) – rough, tough 
 

● -tion, -sion – invention, television 



 

● Au,aw (aw sound) 
 
 

Dolch List: - Finish the Dolch List (100 – 200) (See attached list) 

 

 

Third Class 
 
The following is the programme for phonics in Third class: 

 ➢ Revision of all phonics to date 

 
 

Vowel Diagraphs 
 

ee oa Ie ay or  

oo ai ue ar ur  

ea oe ei ir er  

 

Exceptions: 

ea – leaf/lead/bread/dread/head/spread/sweat/dead 

ie – thief/belief/believe/grief/grieve/frieze/relief/yield/chief/relieve  

oo – look 

oo – moon  

ow – now  

ow – snow 

 ew – 

aw – 

au – oi 

– oy – 

ou – 
 

Prefixes: 

Ex Com De Dis Re 

Con Ad Sub Des Pro 
 

Word Endings: 

-le -ion -ous -ly -tial -ness 

-ing -sion -re -est -cial -ment 

-ed -tious -ge -er -ive -sian 

-ure Cious -ue -ful -less -st 

-ck -tch Silent t    

 
 

 

Additional areas to be covered: 
 
● Silent w – wrapper 
 
● Silent b – crumb 
 
● Silent k – knitting, knife 

 



Word Beginnnings – ch that makes a k sound e.g. Christmas 
 
● /wh/ used in question words 
 
● /th/ - both voiced (them) and unvoiced (thumb) 
 
● Ph words – e.g. dolphin, photograph 
 
● Hard g sound – e.g. game, group 
 
● Phoneme Substitution - Changing the first letter of a word to make another word. 
 
● “ight” endings – sound like ‘ite’ eg delight, fright 
 
● Syllables 
 
● “Str” words e.g. straight, street, strength 
 
● “shun” sound = “tion” e.g. information, direction, affirmation, dict 



 

 

Fourth Class 
 
The following is the programme for phonics in Fourth class:  

➢ Revision of all phonics to date 

 
The Different Sounds of “Y”: 
 
1. When a word begins with “y” e.g. yes, you, yell, yellow, yelp, year 

2. At the end of two and three letter words, it has the sound “i” e.g. try, cry, sty, sky, fly 

3. At the end of a longer word, it has the “e” sound e.g. granny, happy, dolly, empty, fifty, funny 

4. With some words, when y comes in second place, it has the sound “i” e.g. pyramid, sympathy, 

hymn, gym, pyjama 
 
 

The hard and soft “c” and “g”: 

The letters c and g have two sounds, a hard and a soft sound. 

“c” hard : cup, cow, catch, coat, neck, call, cries, car, cage, curl, picnic, plastic. 

 “c” soft : mice, voice, ice, race, dance, pence, twice, place, grace, pencil, nice.  

“g” hard : grass, flag, rag, gander, gamble, gun, go, game, gate, frog, pig, jug,  

“g” soft : gentle, badge, bridge, page, ginger, gypsy, orange, barge, fringe, age. 
 

“ph” with the sound of “f”: 

Examples – phone, elephant, Philip, phonics, phantom, photo, phrase, orphan, nephew, alphabet. 

The silent letters: kn, wr, mb, gn, rh, sw. 1. 

Knife, knit, knot, knee, knob 

2. Wren, write, wring, wray, wrote. 

3. Womb, tomb, bomb, limb, lamb, numb.  

4. Gnaw, gnat, gnash, gnome, gnarled.  

5. Rhubarb, rhyme, rhino, rhythm. 

6. Sword, answer. 
 

“GH” Sounds: 

As these are the most irregular of sounds, and not sounding at all in some cases, it is probably 

better to take the “gh”s in groups of letters. 

1. “igh” – has the sound of the long “i” (as in “high”) 

High, sight, mighty, sigh, thigh, light, might, night, right, bright, knight. 

 2. “eigh” and “aigh” – have the sound of the long “a” (as in “eight”) 

Straight, weigh, weight, eight, neighbour, eighteen, freight, sleigh, eighty 
 

3. “aught” and ought” – have the sound of “aw-t”. 

Daughter, caught, naughty, bought, nought, fought, sought, brought, thought etc. 

 

4. “augh” and “ough” – have the “f” sound at the end. 

laugh, cough, enough, trough, tough, rough. 

 

Note: the following words do not fit into any of the above categories so these must be done by look and 

say only: 

Plough, bough, dough, though, although, through. 
 

Irregular Letter Groupings: 



 1. “_olk” – folk, yolk. 

2. “_alt” – (pronounced all-t) – malt, salt, waltz, halt, alter, altar, Walter.  

3. “_alk” – (pronounced aw-k) – walk, talk, stalk, chalk. 

4. “_alf” – (pronounced ah-f) – calf, half. 

5. “_alm” – (pronounced ah-m) – calm, psalm, balm, palm. 

6. “_que” – (with the “k” sound) – cheque, unique, antique, picturesque. 

7. “_gue” – (with the “g” sound) – rogue, league, catalogue, vague, fatigue. 
 
 

Pre-fixes: 

Ante_ Em_ Im_ Per_ Tri_ 

Auto_ En_ Mis_ Pre_ Tele_ 

Circum_ Extra_ In_ Un_ Sur_ 

Be_ Fore_ Inter_ Trans_ Ab_ 
 
 

Additional areas to be covered: 
 

● Words ending in –tion e.g. connection 
 

● Words ending in –ture e.g. adventure 
 

● Words ending in –sion e.g. confusion 
 

● Words ending in –cian e.g. magician, statistician 
 

● /ei/ and /ie/ rules e.g. relieve, conceive, 
 

● Words ending in –ous e.g. adventurous 
 

● _ic and _ick sounds 
 

● Words ending in le e.g. little 
 

● Double Consonants e.g. puzzle 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Fifth and Sixth Class 
 

The following is the programme for phonics in Fifth and Sixth class: 
 
Revision of all phonics to date 
 

● Homonyms – words that sound the same but are spelt differently and have different meanings 

e.g. bear / bare, not/knot, pair/pear 

● Syllabication exercises – breaking words into syllables e.g. dis/con/tent/ment 

● Suffixes e.g. ment -> payment, doubling of the last letter e.g. rob ->robbed, words 
 
ending in e e.g. hope->hopeful, words ending in y eg hurry ->hurrying 
 
● Prefixes – dis e.g. dishonest, tele e.g. telegram 
 
in, im, il, ir, un – these give the opposite meaning e.g. inedible, immobile 
 
Prefix “a” means “on” or “in” e.g. atop 
 
Prefix “al” means “all” e.g. altogether 
 

● Words ending in –ough have a number of different sounds ➢ bough 

has an “ow” sound (as in cow) 

➢ rough has an “f” sound 

➢ dough has a long “o” sound ➢ through 

has a long “u” sound 

● Words ending in –sion can sound like “zh” eg occasion, explosion, erosion, revision 
 
● Rule – the letter “i” comes before “e” except after “c” – e.g. receive 
 
● Silent letters – l, n, o, h, u, c, w, t, k 
 
● Atonyms – words that have opposite meanings to other words e.g. love/hate 
 
● Capital Letters / Pronoun I / Full Stops /? (Question Mark) / ! (Exclamation Mark) 
 
● Nouns / Proper Nouns 
 
● Commas 
 
● Idioms – common expressions used in conversation e.g. My sisters and I did not dare 
 
break the bank / You took the words right out of my mouth. 
 
● Adjectives – describing words – words used to describe nouns and pronouns 
 
● Verbs – doing words 
 
● Adverbs – words that tell us more about the verb – most adverbs end in “–ly” or “-ily” 
 
eg nervously, softly, eerily, cheekily 
 
● Words ending in “que” – most que words are French e.g. cirque, antique, boutique 
 
● Words ending in “-us”, “-ous” have the “us” sound e.g. enormous, cactus 
 
● Apostrophe – used to show possession e.g. her dad’s hat 
 

● The letter “i” sounding like “e” in certain words e.g. curious, mysterious 



 
● Contractions – when two words are joined together, a letter (or letters) is left out of 
 
one of them and an apostrophe replaces the missing letter e.g. I am -> I’m 
 
● Words ending in “ible” and “able” – e.g. noticeable, invisible 
 
● Quotation Marks – these are used when writing the spoken word e.g. “I can read that 
 
letter as well as Father can”, whispered Parvana 
 
● Prepositions – shows the position of a noun in relation to something else e.g. the 
 
clock above the staircase 
 
● Words ending in “ick” and “ik” – one syllable e.g. trick but more than one syllable 
 
e.g. Titanic 
 
● Abbreviations – sometimes words are not written in full e.g. Mr., Mrs. 
 
● Conjunctions – used to join words, phrases or sentences 
 
● Letter c has an “s” sound when followed by an “e” e.g. notice, nuisance 
 
● Synonyms – words of similar meaning 
 
● Singular and Plural – to change some words, use the following rules: 
 

✓ Words ending in y with a consonant before the y 

– change the y to ies e.g. fly -> flies 

✓ Words ending in y with a vowel before the y 

– add s e.g. donkey -> donkeys 

✓ Words that end in o, s, x, ch or sh – just ad “es” 

eg box, church, brush, domino 

● Words beginning with “ch” can have three different sounds 
 
● Simile – a comparison of two things using the words “like” or “as”. e.g. The train 

streaked along like a snake 

● Words ending in “-ture” but sound like “cher” e.g. feature 

 ● Words ending in “-tion” 

 

 

 

 

 

 

 

 

 



 
Appendix 2  

 
Comprehension Strategies - Building Bridges 

 
The follow is a sample plan on covering the different comprehension strategies outlined in Dr. 
Martin Gleeson’s Building Bridges of Understanding Programme, which teachers can use to aid 
teaching comprehension strategies.  
 
 

Building Bridges Of Understanding Strategies Year 1 

 

Period of Time Comprehension Strategy 

September/October Making Predictions 

November/December Visualising 

January/February Questioning 

March/April Making Connections (3 types) 

May/June Declunking/Word Identification 

Building Bridges of Understanding - Strategies Year 2 

 

Period of Time Comprehension Strategy 

September/October Think Aloud 

November/December Clarifying 

January/February Determining Importance 

March/April Inference 

May/June Synthesis  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 



Appendix 3 
 

Class Novels 
 
 

Class Novels to be covered each year in 1st - 6th Class. Listed below is a selection of the novels 

that teachers may cover.These will vary depending on the class levels of ability and interests at 

the descrition of the class teacher.  As well as  those listed in the boxes below for each class 

group, we avail of the class sets of novels available to us from Cork County Library , which can 

be reserved in advance. Teachers have freedom to use such novels from the library as additional 

texts.  

Junior and Senior Classes to cover a selection of fiction and non-fiction storybooks.   

 

 

1st Class 

 

 “The Diary of a Killer Cat” by Anne 

Fine 

 “Flat Stanley” by Jeff Brown 

 “Mad Grandad’s Robot Garden” by 

Oisín Mc Gann   

 

2nd Class 

 

 “Fantastic Mr. Fox” by Roald Dahl 

  “The Sheep-Pig” by Dick King 

Smith 

 “The Yuckee Prince” by Larry O’  

Loughlin 

 The Twits” by Roald Dahl 

 

3rd Class 

 

 “Charlotte’s Web” by E.B. White 

 “Matilda” by Roald Dahl 

 “ The Hodgeheg” by Dick King 

smith 

 

4th Class 

 

 “The BFG” by Roald Dahl 

 “Kensuke's Kingdom” by Michael 

Morpurgo 

 “Farm Boy” by Michael Morpurgo 

 

5th Class 

 

 “Wonder” by R.J. Palacio 

 “Auggie and Me” by RJ Palacio 

  “The Young Rebels” by Morgan 

Llyweyln 

 “Under the Hawthorn Tree” by 

Marita Conlon Mc kenna 

 “Holes” by Louis Sacher 

 

 

6th Class 

 

 “Goodnight Mr. Tom” by Michelle 

Magorian 

 Tom’s Midnight Garden”  by 

Philippa Pearce 

 “The Guns of Easter” by Gerald 

Whelan 

  “The Boy in the Striped Pyjamas” 

by John Boyne 

 War Horse” by Michael Morpurgo 

  



  
Reading Scheme : 
Rainbow English Reading Programme for Primary Schools is used for all classes.  
 
 
 



Appendix 4 
 

Seven Steps to Teaching Writing 
 

Step 1: Familiarisation with the genres 
 

Integration with reading and oral language is vitally important, for example, comparing samples of 
the genre. 
 

Step 2: Use an example to devise a framework 
 

Use a problem-solving approach where the child is active in their own learning, when teaching a 
new genre of writing. Ask children to look at various examples and through teacher-questioning and 
paired discussion children figure out the framework. 
 

Step 3: Modelled writing (teacher only) 
 

The teacher “thinks aloud” as he/she writes, while the class observe. The teacher justifies decisions, for 
example, in relation to the content or the language that is to be used, and also clarifies thoughts and 
ideas. 
 

Step 4: Shared writing 
 

The teacher has the pen and continues to “think aloud” but uses children’s ideas also. This is an effective 
and non-threatening way to support children’s writing and involves the teacher and the children writing 
together. Children make suggestions and the teacher writes these down on a flip chart, thus modelling the 
writing conventions. 
 

Step 5: Children plan their writing 
 

Children compose with a partner, or in a small group, so that there is peer support as they write, using the 
framework they have devised. The teacher’s role is to guide and encourage students by giving explicit 
feedback that refers to the structural or language features required in the text form. 
 

Step 6: Independent writing 
 

The child writes independently using the framework, as a reference. The teacher is always on-hand to 
facilitate this process through encouragement, feedback, guidance and affirmation. 
 

Step 7: Presentation to an audience 
 

The children present the writing to a variety of audiences, for example, read aloud to parents, publish in a 

school newsletter, e-mail to a friend, or display on a notice-board. 

 

 

 

 

 

 

 

 

 

 

 



Appendix 5 

Writing Genres 
 
The follow is a sample plan which we can be used for covering the various writing genres  
 

Writing Genres Annual Plan 

 

Period of Time Comprehension Strategy 
September Recount Writing 

October Writing to Socialise 

November Narrative Writing 

December Letter Writing 

January Explanation Writing 

February Persuasive Writing 

March Report Writing 

April Report Writing 

May Procedural Writing 

June Recount Writing 

  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Appendix 6 

Marking Scheme 

 
The following is a suggested marking scheme which teachers/children can use to assess the written work 

completed. 

 

Editing Codes for 1st and 2nd Classes 

 

Caps – Capital Letter  

I       – Capital I  

sp     - spelling  

Λ     - word/words missing  

Editing Codes for 3rd and 4th Classes 

 

H – Heading missing  

Caps – Capital Letter  

I – Capital I  

sp     - spelling  

gr     - grammar  

Λ     - piece missing  

Editing Codes for 5th and 6th Classes 

H     - Heading missing  

U     – Underline in Red pen  

P      – Punctuation (. , : ; ? ! )  

Caps – Capital Letter  

I       – Capital I  

sp     - spelling  

gr     - grammar  

str    – sentence badly structured 

 ss      -  shorten sentence 

 fs      - full sentence  



“ “      - speech marks missing  

Λ     -  piece missing  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Appendix 7 

Grammar and Punctuation 
The following are a suggested list of grammar and punctuation areas to be covered in the various classes.  

 
The suggested list of grammar and punctuation topics to be covered is continued on the next page: 



 
 

Suggested Grammar Topics for each Class Level 

 

Senior Infants 

  

 Identifying / Ticking the correct sentence, e.g. I had some sweet / I had some sweets.  

 Rewriting sentences and putting the words into the correct order.  

 Agreeing / Disagreeing with statements, e.g. The dog flew away [Yes / No].  

 Filling in the missing words in sentences.  

 Selecting the correct word to complete a sentence, e.g. The cat was ___ the table [up / on].  

 Selecting the correct word to complete a sentence, using pictorial clues.  

  

First Class 

  

 Writing a sentence about a picture.  

 Rewriting sentences and putting words in the correct order.  

 Verb – Finding the missing verb to complete a sentence.  

 Identifying verbs in a sentence.   

 Noun – Completing sentences with appropriate nouns.  

 Adjectives – Adding adjectives to enhance a sentence.  

 Constructing a sentence from a noun, a verb and an adjective.  

 Filling the blanks in short passages using nouns/verbs/adjectives.  

 Writing simple sentences to describe what is happening in the picture. 

 Writing sentences using verbs in past, present and future tense.  

 Writing sentences in singular / plural – are /is.  

  

Second Class 

  

 Revision of concepts of singular /plural; past / present tense, as introduced in First Class.  

 Completion of a short story using suitable words / phrases [Cloze Procedure]. 



 Rewriting instructions in the correct order.  

 Pronoun – Exercises replacing nouns with suitable pronouns.  

 Selecting correct pronouns for different sentences.  

 Further exercises – past / present tense, singular / plural.  

 Preposition – Completion of sentences using correct prepositions.  

 Rewriting given passages / short stories in the past / present / future tense.  

 Writing about pictures, using nouns / pronouns, verbs and adjectives.  

  

Third Class 

  

 Verbs – grouping into categories, e.g. run = dash, sprint, jog, chase, rush etc. 

 Making sentences more interesting by changing the verb, e.g. I went to school.  

 Writing short pieces, e.g. newspaper reports, diary etc. in the first, second or third person 

[singular / plural].  

 Completion of sentences using personal pronouns.  

 Collective Nouns – writing the collective noun for different groups.  

 Find /Invent collective nouns for different groups.  

 Using singular / plural or both  

 Changing from singular to plural.  

 Extending sentences.  

 Conjunctions – rewriting sentences using conjunctions.  

 Adjectives – Grouping adjectives by type, e.g. colours – dull, dark, red, scarlet, beige, etc.  

 Changing a short-written passage by replacing the adjectives.  

  

Fourth Class 

  

 Changing nouns from singular to plural “RULES”.  

 List adjectives to describe a picture – write a short passage using the adjectives from your 

list.  

 Adjectives – comparative / superlative – Making a table.  

 Using comparative adjectives to describe pictures.  

 Constructing sentences using comparative adjectives.  

 Changing adjectives to comparative adjectives – spelling rules.  

 Compiling lists of comparative adjectives, going from least to most, e.g. tiny, small, big, 

huge, enormous.  

 Further “tense” work.  

 Adverbs – classifying by “where” “when” “how”.  

 Sentence construction, using adverbs in the sentences.  

 Finding a number of adverbs that can be used with a list of verbs.  

  

Fifth Class 

  

 Adding prepositions to sentences.  

 In all writing activities, check for the correct use of words.  

 Agreement of singular and plural with nouns and verbs.  

 The use of double negatives, e.g. I’m not going nowhere.  

 Classifying nouns by type – proper, common, collective, abstract.  

 Review of personal pronouns.  

 Clauses – Adding second clauses to sentences.  



 Direct and Indirect speech.  

  

Sixth Class 

  

 Clarifying / further practice with pronouns and prepositions.  

 Subject and Object in a sentence.  

 Correct use of formal language.  

 Review of past work.  

  

Suggested Punctuation Topics for each Class Level 

  

Senior Infants 

  

 Draw yourself and write your name  

 Find capital letters in words 

 Find capital letters in lists of letters  

 Matching lower case to capital letters  

 Copy lowercase and capital letters  

 Write the correct lower-case letter with the capital letter  

 Rewrite sentences using capital letters and full stops  

 Identifying correct sentences, i.e. with capital letter and full stop  

  

First Class: 

  

 Revision of capital letters / full stops  

 Capital letters in months, days, titles, places 

 Capital letter – “I”  

 Question Marks  

  

Second Class 

  

 Ordering the days / months – capital letters  

 Commas – writing lists  

 Writing addresses correctly o Rewriting passages correctly – capital letters, full stops, 

commas  

 Use of comma – not before “and” o Exclamation Marks!  

 Using exclamation marks as punctuation marks in a sentence  

 Speech Marks  

 Rewriting sentences / short passages using correct punctuation – revision of above work  

 Composing short stories from pictorial clues, paying attention to correct punctuation  

  

Third Class 

  

 Revision of punctuation concepts to date 

 Changing sentences to questions  

 Identifying sentences where commas should be used  

 Further work on speech punctuation  

  

 

 



Fourth Class 

  

 Use of hyphens  

 Use of apostrophe  

 Apostrophes for possession  

 Apostrophes to shorten words  

 Apostrophe – use with plural nouns ending in s  

 Semi-colon  

 Negatives  

  

Fifth Class 

  

 Revision of punctuation concepts to date  

 Contractions  

 Direct and Indirect Speech  

 Working with tenses, prepositions and clauses “I” or “me”  

  

 

 

 

Sixth Class 

  

 Dashes  

 The Colon  

 Compound / Complex Sentences  

 The Passive Voice  

 Use of Brackets in sentences  

 Conditionals  

 

 

 


